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research exploring the language outcomes of the communicative approach with consideration of the cultural and psychological effects of speaking/ learning an additional language). This paper addresses several of these issues through comparison of contemporary sociolinguistic research with current perspectives in teaching gendered language in Japanese from popular textbooks, a teacher survey, and learner-based data.
Representations of Men and Women and their Speech in Japanese Textbooks
In approaching this topic, we surveyed seven popular textbooks as representative of the texts used in Japanese language classrooms in the United States. we understand that many of the views in these textbooks might not reflect the authors' current perspectives regarding gendered language. Yet, we examine these volumes because they have been widely used and seem to have had considerable influence on the kinds of language taught in language classrooms in the United States. Our analysis shows that language textbooks tend to portray stereotypical images of Japanese men and women. The characters' roles in the model conversations in the textbooks largely conform to traditional gender norms. In many cases, men are given high-status roles, such as professors and supervisors, while women are in more subordinate roles, such as housewives and secretaries. There is no female character clearly defined as a supervisor (kachoo, buchoo, etc.). There is no office situation in which a woman gives an order or instruction. Nor is there a situation where a husband shares housework with his wife (see also Siegal and Okamoto 1996) . These textbooks thus emphasize traditional gender stratification, while under-recognizing the diversity and change in gender roles and relations in contemporary Japan (Kondo 1990 ; Fujimura-Fanselow and Kameda 1995; Roberts 1997; Sugimoto 1997).
Like many previous linguistic studies on gender and the Japanese language (Kindaichi 1957; Ide 1982 Ide , 1990 Mizutani and Mizutani 1987; Reynoks 1985; Shibamoto 1985 Shibamoto , 1990 McGloin 1990 ), these texts also emphasize the gender differences in speech patterns, referring to male/ female differential uses of a number of linguistic features, such as sentencefinal particles, honorifics, and self-reference and address terminology. Characterizations of strict gender differences in language indicate a larger ideology within Japanese society. Such characterizations mayhelp students understand speech patterns often used in films, novels, etc. However, they also tend to reproduce stereotypes or traditional gender norms in standard Japanese, and the use of such characterizations might act to de-value the wide within-gender variability in speech styles, which has been increasingly recognized in recent sociolinguistic studies (Takasaki 1993; Okamoto 1995 Okamoto , 1996a These textbooks thus give the impression that learners must strictly follow the gender classifications of sentence-final forms. However, as pointed out by a number of recent studies, the actual speech of Japanese men and women often diverges from these gender "norms." For example, many women, including younger women and speakers of regional dialects, do not use many of the "female" forms given in these textbooks: wa, wa yo, da wa (yo), wa ne, wa yo ne, kashira, and (noun/adjective noun) yo. Furthermore, they widely use many of the "male" forms: (n) da, da yo, da ne, da yo ne, (plain form of a verb/adjective) ne, yo, kana, (y)oo (yo), and the plain form of the verb alone (see Okamoto 1995 Okamoto , 1996a From the standpoint of language norms and ideology, it is true that women are encouraged through various channels such as education and media to speak more politely than men, as illustrated by the existence of numerous how-to materials that teach women "proper" ways of speaking, including the use of honorifics (Nakamura 2001; Okamoto 2002 ). Thus, it may be useful to refer to this fact in textbooks. However, it must be noted that actual language practices do not necessarily conform to norms and expectations. As is well known, in informal conversations where conversants know each other well, both men and women use non-honorific forms, or plain forms of verbs, as in (4) The broad characterization that women speak more formally and politely thus may reinforce "normative" expectations, but it may not be very helpful to learners of Japanese unless the presentation of these language issues can be more nuanced and context-specific.
The View from Japanese Language Teachers and Learners
In the fall of 2001 we carried out a small-scale survey of Japanese language teachers at the college level to explore their views regarding the teaching of gendered language. Eleven teachers responded to our questionnaire; they were both male and female and both native and non-native speakers of Japanese. They were also teaching in different geographical locations in the United States. We wanted to know whether their views coincided with what we found in our textbook survey. Some of the questions we asked teachers to respond to were: Do you teach about differences in male and female speech patterns (for example, some textbooks might say that men use zo, ze, boku, ore, etc., and women use wa, kashira, atashi, etc., among others)?; If yes, what kinds of differences do you teach?; If no, why?
Although the number of respondents was small, what is striking and also informative is the variety of views among the teachers surveyed. Some believe that the "language gap" between the genders was disappearing so they do not teach any overt gender distinctions. Others view language learning as "an act of identity" and create classrooms where students try on different identities in role-play using varieties of language, including both stereotypical and non-stereotypical gendered speech styles. There were some respondents who believe in teaching the norms of gen-derized language because they feel it is a part of Japanese culture. And still others, realizing the political implications of teaching such norms, relegate this phenomenon to an advanced class on Japanese language, culture, and society, outside of the regular language classes. Importantly, teachers reported that gendered language use tends to be taught at the intermediate or advanced level when informal conversational Japanese is the focus. Furthermore, some of these teachers also related that they had students who had spent time in Japan and experienced the reality of conversational Japanese. Upon returning to the U.S. classroom, they wanted more in-depth explanations of how gender and language work within the Japanese socio-cultural and socio-political system. One respondant reported that the female students in her class "wrinkled their noses" when she began to talk about male/female speech styles. This teacher said she would like to discuss more contextual aspects of gendered language use, and she admitted to being confused about the disparate situational variation.
Furthermore, we also need to consider the learners' perspectives when teaching gendered language. In Siegal's study (1994a, 1994b), female language learners living in Japan generated hypotheses about who used what they perceived as extremely feminine behavior and language and who didn't. They were attuned to contexts; for example, one learner, Sally, noted that her Japanese roommate used gendered language including high-pitched tones when speaking with her boyfriend or around other men, but with female college classmates, her language use was decidedly different. The strategies the learners used to cope with their perceptions of language and gender also varied. Another learner, Arina, strengthened her Sino-Japanese vocabulary and avoided certain behaviors and honorifics because she thought they were "too humble." Sally also believed that women should speak politely, yet stuck to the plain form in everyday conversation and used the desulmasu (polite) form when talking to elders. She, too, did not use what she perceived as gendered language. Mary, the eldest learner in the study, constructed an identity using the pragmatic particle desho (often incorrectly) to indicate softness and feminine politeness, yet on the other hand, in day-to-day conversations she did not subjugate herself but, rather, overtly took charge of conversational topics and used honorifics infrequently. Other researchers have also found female learners reluctant to acknowledge or use language that stereotypes women. Kubota (1996) notes a situation in which a female American student, being a feminist, refused to accept the existence of stereotypical women's speech in Japanese. Endo (1991) reported that female Korean students were against using the term shujin (literally 'master' but traditionally used to refer to one's husband) because of the politicized connotation of the word.
Re-examining Gender in the Japanese-as-a-Foreign-Language Classroom
In sum, our analysis indicates that Japanese language textbooks currently available often overemphasize stereotypical gendered speech styles (cf. Banno, Ohno, Sakane, Shinagawa, and Tokashiki 1999 for a different treatment of gendered speech).3 Yet, sociolinguistic research shows that what are considered proper speech styles for men and women may vary widely depending on the individual and situation. Japanese language teachers and students realize that gendered forms of language exist and that context plays a large role in use. Furthermore, in considering matters of pedagogy and multiculturalism, learners in foreign language classrooms today are as diverse as the student population found throughout classrooms in the United States. Today's learners of Japanese as a foreign language are multicultural and multilingual, and they vary in terms of gender orientation. Furthermore, being a gaijin (literally 'foreigner') in Japanese society creates different expectations of non-native speakers among native speakers and thus further distinguishes and complicates language use for Japanese language learners (Siegal 1994a (Siegal , 1996 . In Japan, non-native speakers of Japanese are still questioned about their Japanese language skills and praised for low-level skills. These observations suggest the need to reconceptualize language teaching to consider not only ideologies of gender but also ideologies regarding non-native speakers using Japanese. Considering teachers' views and attitudes, Japanese language textbooks, and the reality of current trends in Japanese society, how might Japaneseas-a-foreign-language pedagogy respond to the mandate of creating classrooms that are more effective for learning pragmatic competence in the face of diversity (see Nelson 1999)? In light of our research and as a response to both classroom and societal complexities, we propose a critical approach to Japanese language pedagogy (see also Kubota 1996 and Ohara et al. 2001 ). An initial intervention designed to teach gendered language in Japanese from a critical, feminist perspective was designed and documented by Ohara et al. (2001) . Using a reading by a noted sociolinguist on pitch and gender and four Japanese TV commercials that the teacher-researchers chose, first-year Japanese language students were asked to discuss the reading and the commercials vis-a-vis their knowledge about Japanese culture as it relates to gender and language. The authors note that "central to the concept of critical pedagogy is the idea of dialogue between students and teacher" (Ohara, Saft, and Crookes 2001:116). The classroom interactions that ensued achieved the kind of critical thinking and questioning regarding Japanese language and culture that the researchers were striving for. The final part of this four-day module had students apply their knowledge of language and culture by creating their own advertisements for Japanese products, which resulted in creative and playful manipulation of gender roles and gendered language. Thus, the authors demonstrated how critical pedagogy and a full course curriculum can be implemented without loss to the integrity of the classroom.
Encouraged by the implementation of feminist and critical perspectives in the classroom and building from some curricular threads we saw emerging in our surveys, we provide further suggestions below for curriculum responses to sociolinguistic data. These suggestions are meant to be examined, critiqued, responded to, and then creatively implemented by those involved in teaching Japanese in order to begin to reconfigure pedagogical responses to the social and linguistic diversity inside and outside the language classroom.
(a) Identity is constructed in part through language. Teachers can provide various level-appropriate authentic texts in the auditory, visual, or written modalities (see Byrnes 2002) that portray diverse Japanese gender identities through language in different contexts. For example, one of our teacher survey respondents spoke about the extent that manga plots are constructed through specific traditional gendered roles. It has also been noted that both stereotypically and nonstereotypically feminine speech styles are used to create socially diverse women in manga and films (Okamoto 1996b ). Discuss these with your students (see also Ohara et al. 2001 ). Using the genre-based language examples you have brought to class, have students create their own projects such as manga texts or short skits which focus on gendered language use, while reminding them to keep in mind the various issues that can affect language choice, such as age, socioeconomic status, level of formality, and intimacy.
(b) As in (a), different genres of texts can be used in the language classroom, but rather than materials being chosen by the teacher, students can do their own investigations, either by pursuing a particular topic related to gendered language use or by investigating different genres of texts from the perspective of gender and language. Student projects can make use of various materials, such as magazines, novels, comic strips, or visual materials such as movies, videos, and TV dramas. Students act as discourse analysts and ethnographers in compiling "data" for class discussion. Such analyses would make it easier for students to understand that there are contextual, strategic reasons why different kinds of language use might occur. Furthermore, having students thinking about these issues and discovering answers on their own will enhance their learning and motivation. If they have access to Japanese chatrooms where there is ongoing dialogue between interlocutors or to other authentic internet-based conversation, this would provide another venue for language discovery, deep learning, and a "genre"-based (Byrnes 2002) curriculum. Importantly, the motivation for particular investigations (into, for example, movies, games, popular books, or manga) comes from the student and is guided by the teacher.
(c) Let your students choose, practice, and model the identities that they wish to have as Japanese-language speakers. These identities, which can cross genders, could range from martial arts expert to exchange student, store clerk, vendor, NGO representative, secretary, etc. The teacher, through readings and class discussions, can help students to understand the sociopolitical ramifications of their language use in each "role." The teacher can also emphasize different ways to "play" a role that would allow students to develop sociolinguistically informed latitude in using the Japanese language in different contexts. Importantly, students need to clearly identify contexts and the criteria for language use within these contexts.
(d) In relation to (c), it would also be helpful to discuss questions such as the following (see Kubota 1996) . How might different "plays" of the same role be evaluated or perceived by Japanese? Under what circumstances are traditional gender and language "norms" most likely to be employed for such evaluations? How and why have such "norms" come to exist in the history of Japan? What roles have they played in Japanese society? How have such "norms" been changing, if at all? How can one deal with these "norms" and expectations? These issues are suitable for Japanese language and culture courses. Furthermore, in advanced language courses, some authentic writings that discuss these issues could constitute the reading materials for the course. In sum, as noted by von Hoene (1995), it is necessary to reconfigure the typical language classroom in order to construct a "critical pedagogy," a language classroom that will be both responsive to the multiple voices of the learners and the heterogeneity of language use among populations. Recently, regarding our earlier work on this topic (Siegal and Okamoto 1996), we received the following comments from a colleague: "(1) Should the ideology of the textbook writer be that of the liberal academic and should the textbook reflect this? (2) Should language textbooks be agents of change in the sense of portraying a world that liberal academics want to see?" What we question is whether the ideology of the textbooks should continue to maintain and in some ways create an oppressive and stereotyped hegemonic gender structure which could inhibit language learning among our students. We are not suggesting that traditional norms should not be taught at all. Rather, they should be taught as what they are-traditional norms that may or may not be followed in actual language practices for a multitude of reasons. Presenting only rigid traditional norms, or stereotypes, is not only misleading but disassociates language use from the learner's own personality and sense of self (Norton 2000;  
